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ABSTRACT

This study aimed to find out whether there is significant improvement of students’ writing ability through dialogue journal to the eleventh grade students of SMA Kurnia Jaya in the Academic Year 2017/2018. The population of this study was the eleventh grade students of SMA Kurnia Jaya in the Academic Year 2017/2018. The total number of the population was 78 students from three classes. Pre-experimental method was used in this study and cluster random sampling was used in taking the samples. Class XI. IPA was taken as sample which consisted of 25 students. Based on the result of the test, the writer found that the students’ mean score in the pre-test was 41,17 while in the post-test was 59,17 Based on the table, it was shown that the value of t-obtained was 8,630, in two tailed testing with df = 24, the critical of t-table was 1.711. Since the value of t-obtained was higher than the critical value of t-table, it meant that there was a significant difference in achievement before and after the treatment. Since the value t-obtained was higher than t-table (9,605>1.711), so the null hypothesis (Ho) unacceptable and the alternative hypothesis (Ha) of this research was accepted.
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I. INTRODUCTION
Writing is one of the four language skills which need to be mastered by the learners. Writing is a combination of process and product (Linse, 2005). In processing activity of writing such as pre-writing, drafting, revising, and publishing. In this activity the writer will collect ideas after that arrange them into good composition and it is in order to get a writing product. 
In the process model, writing is seen as a process to be experienced rather than merely a product to be read and graded (Burke, 2008).  In addition, teachers recognize that writing for a variety of purposes and audiences affects the form, content and tone of the writing. Research shows that individual writers vary their processes, and that these processes tend to be recursive rather than strictly linear. As a result, the pace of writing may be slow since writing is often a social activity and the writer’s task is to create meaning. Finally, teachers have learned that writers benefit from attempting entire texts rather than moving only from word to sentence to paragraph to whole text. Terms such as “prewriting,” “drafting,” “revising,” “editing,” and “publishing” are often used to refer to stages in the process.
Bailey (2003) states that the writing process guides students from the initial stage of understanding an essay title, through reading and note-making, to the organization of an essay and the final stage of proof-reading. Writing process is easier than speaking process because people who write something have time to think the idea and find out the right words then expressed it into writing. It means that the students should choose suitable words to be arranged into sentences and determine the right verb that is suitable to the tense. It also means that the students have time to prepare their writing such as the topic that they are going to write, to revise and rearrange into a good composition. Although it is easier than speaking but the students still say that writing is difficult because the English rules are very complicated and they differ from their native language. They often make incorrect construction of structures or break the language rules. They still use Indonesian English in their sentences. In fact, a wrong sentence can disturb the meaning of the sentence. The difficulties in applying the rules of the language in writing cause the students to make errors.

Remiasova (2009) mentioned writing is the ability to create actively are natural for children and fun. However, throughout the time pupils usually seem to lose this ability, this having a close relationship with the loss of self-esteem and motivation. What can a foreign language teacher do to support writing abilities and to avoid a drop in self-esteem and self-confidence in writing? A simple answer is to offer the pupils a writing tool that encourages their feelings and in an inconspicuous way, improves their writing abilities. The language learning process acquires a different drive because the learners become involved in an introspective process that forces them to communicate. This tool is called the dialogue journal.  

II. LITERATURE REVIEW
1. Teaching Concept
Teaching is a profession conducted by using a combination of art, science, skill, that used in process learning of transferring knowledge from the teacher to students. Teaching is also one of the means by which education is often achieved. There are many definitions of teaching such as given by Brown (2004), teaching is guiding and facilitating learning, enable the learner to learn, setting condition for learning. It means teaching as showing or helping someone to learn how to something, giving instructions, guiding in the study of something, providing with knowledge, causing to know or understand. 

Kyricou (2009) identified effective teaching we can defined as teaching that successfully achieves the learning by pupils intended by the teacher. Based on definitions above, the writer concludes that teaching is as a process of transferring knowledge done by teacher to the students to enlarge the students’ knowledge in master their learning. Teaching is an activity done in the classroom by applying a particular strategy and setting the goals. The teacher is able to give the material and explain it in front of the class, they should also give great facility and even condition in which consequently giving  her students many opportunities and participation for learning in the classroom to make effective teaching.
2. Writing Concept
Commonly, writing is a process done by people when they want to perform the idea in their mind into written language. In a process of writing people use the words to express the feeling, idea, or intention into written forms. On the other hand, writing is not merely a process of thinking of something to say and selecting the words needed to express it. It is kind of technique in arranging ideas or information into condensed form of writing. Writing is a process of putting letters, symbols, numbers, or words, on paper or computer screen. It is an activity or skill of marking coherent. People can write on a paper or type on a monitor screen. As the main purpose of writing is communication, the relation of sentences in a writing should be coherent one another, so that the information that will be delivered by the writer can be understood by the reader in its publication.

Kane (2008) states that writing is a rational activity and valuable activity. To say that writing is rational means nothing more than that it is an exercise of mind requiring the mastery of techniques anyone can learn. Obviously, there are limits: one cannot learn to write like Shakespeare or Charles Dickens. You can't become a genius by reading a book. But you don't have to be a genius to write clear, effective English. You just have to understand what writing involves and to know how to handle words and sentences and paragraphs. That you can learn. If you do, you can communicate what you want to communicate in words other people can understand. 

3. Descriptive text

Descriptive Text is a kind of text with a purpose to give information. The context of this kind of text is the description of particular thing, animal, person, or others, for instance: our pets or a person we know well. According Peterson (2015) the purpose of a descriptive text is to provide detail to show the reader what you are referring to. Use detail and words to allow the reader to picture what you are describing. A descriptive text is the organized manner in which the details are presented (usually in the form of a paragraph).

     According to Cavanagh (2008) descriptive text focus out attention on the characteristic features of a particular Thing. These texts are particularly important in English and Science. While description can occur as ‘stand alone’ texts, they are often part of a longer text, such as the description of a character or setting in a story or Biography. Although they might not always be seen as distinct text type, it is felt that the ability to describe someone or something in detail is an important skill that can contribute to a number of text types. The purpose of descriptive text is to describe a particular living, non-living or Natural phenomenon. Descriptions can ‘stand Alone’ but are often part of other texts, e.g. Information Reports. The language of descriptive text is characterized by noun groups used to provide Information. Use of thinking and feeling verbs to express the writer’s personal view about the subject are also common. The use of similes, metaphors and other types of figurative language can also be used, particularly in literary Descriptions. 

4. Dialogue Journal

Mays, et al (2011) identified dialogue journal is a literacy strategy that is being used in classroom setting at all instructional levels for a variety of purposes. Bolton (2013) mentioned the word journal comes from the Latin diurnal, from day or daily. Originally religious, journals then became secular, as in daily records of accounts. Somewhere along the line the journal transformed itself into the diary a personal, regularly written record of an individual life. In education, journals have been used across the disciplines and age groups for students to write down their reactions and reflections to what they are reading or hearing in class. Dialogue journals go further than regular journals as they function, as the name suggests, like written conversations between two people, most usually the teacher and the student. Typically, the student writes on a topic or topics of his or her own choosing, and the teacher writes an individual response. Dialogue journals are a way of bringing students’ outside lives into the classroom, providing meaningful and rich material with which to work and consequently acting as a natural motivator.

Dialogue journal in writing is the practice of regular learner–teacher written dialogue in which initial decisions about topics, length, style, format and so on are made by learners. Yoshihara (2008) mentioned dialogue journals are believed to positively affect ESL students’ linguistic competence, understanding of course content, and ability to communicate in written English. It is often used as a supplementary activity outside the classroom over an entire semester or academic year, and is not subjected to error correction or grading. Dialogue journals are one way to help students improve their linguistic ability through meaningful interaction. Concerning written fluency, dialogue journal writing may motivate students to write more.

The dialogue journal is that it gives teachers more information about their students. It is an absolutely private written conversation between the teacher and the student dealing with interests, fears, needs and happy events, relevant to pupils. Students write spontaneously about themselves because they do not experience the stress or fear of not knowing how to express something correctly. There is time to deal with the new structures and the teacher is there to clarify any situation, (Remiasova 2009). 

III. METHOD
This study used a quantitative research. Pre-experimental designs was implemented in conducting this study. That is the pre-test and post-test one group design. This method was supported to find out whether or not it is significantly effective to teach writing using dialogue journals to the eleventh grade student of SMA Kurnia Jaya Batumarta. The data of this study was collected by using  written  test. The result of pre-test and post-test would be compared to know the students’ improvement. 
The population of this study was the eleventh grade students of SMA Kurnia Jaya Batumarta. The total number of population was 78 students which consist of three classes. Cluster random sampling was used in taking the sample. The total number of sample was 25 students.
IV. FINDINGS AND DISCUSSION
1. Findings
a. The  Students’ Score of the Pre-Test 
The pre-test was taken in class XI.IPA on 20th July 2017, with 25 students. The result of pre-test was there were no student who got score 80-100 in category very good, no students got score between 66 – 79 in category good, there were no students got score between 56 – 65 in category fair, 11 students (44%) got score between 41 – 55 in category poor, and 14 (56%) students got score 00 - 40 in category fail.
b. The  Students’ Score of the Post-Test 
Post-test was administered on 31st July 2017. The result showed that the highest post-test score was 72,5 the lowest score was 38,125 and the mean of post-test was 66,075. There was no students got score 80-100 in category very good, 7 students (28%) got score between 66 – 79 in category good, 18(72%) students got score between 56 – 65 in category fair, no students got score between 41 – 55 in category poor, and no students got score 00-40 in category fail.
c. Statistical Analysis of Pre-Test and Post-Test Score

To find out whether or not there were a significant difference between the result of the pre-test and post-test, paired sample t-test was used as statistical analysis. The data was analyzed by using SPSS version 22.00. The result was stated in the following table.

Table 1

Paired Sample Test 

	Test
	Pre – Test
	Post– Test
	Pair Differences

	Mean
	41,17
	59,17
	 

	N
	25
	25
	 

	Sig
	.000
	.000
	 

	T
	 
	 
	8,630

	Df
	 
	 
	24

	Sig(2 tailed)
	 
	 
	.000



Based on the calculation from the table 1, it was found that the students’ mean score in the pre-test was 41,17 while in the post-test was 59,17. Based on the table, it was shown that the value of t-obtained was 8,630, in two tailed testing with df = 24, the critical of t-table was 1.711. Since the value of t-obtained was higher than the critical value of t-table, it meant that there was a significant difference in achievement before and after the treatment.

Therefore t-obtained was higher than t-table. This indicated that Null Hypothesis (Ho) was rejected and Alternative Hypothesis (Ha) was accepted. It meant that Dialogue journal improved students’ writing achievement at the eleventh grade students of SMA Kurnia Jaya Batumarta.
2. DISCUSSION
Based on the finding, it could be interpreted that Dialogue journal could improve students’ writing descriptive text to the eleventh grade students of SMA Kurnia Jaya Batumart. The result of this study is in line with Liao and Wong (2011) who examine the efficacy of English Dialogue Journal Writing (DJW) on students’ writing fluency, reflections, anxiety, and intrinsic motivation, as well as the students’ responses to journal writing. The findings showed that the DJW project improved the students’ writing fluency; writing performance on content, organization, and vocabulary; reflective awareness of writing and self-growth as learners; and intrinsic writing motivation. It also reduced their writing anxiety. The students held positive attitudes toward the project and confirmed that DJW was an important tool for self-understanding and self-growth. They indicated that DJW allowed them to consider something new; enhanced their self-confidence so that they could get along better with others; matured them through sharing their ideas, feelings, and self-perceptions; consolidated their thinking when re-reading their journals; strengthened their confidence in English writing; and gave them the chance to reflect on their daily lives.
V. CONCLUSION
Dialogue Journal was effective in teaching writing to the eleventh grade students of SMA Kurnia Jaya Batumarta, especially in teaching writing descriptive text. It can concluded that Dialogue journal improve  students’ writing descriptive text at the eleventh grade students of SMA KURNIA JAYA Batumarta. Dialogue journal was a good alternative strategy in teaching writing skill to increase students’ ability in writing descriptive text. The teacher can applied this method in writing activity. Because it provided the students to increace their knowledge, gave a new learning style for the students, made students can be understand what they write, enjoyed the experience of writing, learned from what they write, and realized that they had learned from it.
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